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Introductions and Welcome

Please Share:
e Name

e School District/School

e One word to describe where your school is in the SST
process
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Objectives

Teams will;

1.

s

Continue to build understanding regarding
MTSS/SST process.

Be equipped with resources to uphold the
MTSS/SST process.

Strengthen understanding of MTSS process
using a whole child lens.

Collaborate and share successes.

Plan next steps for their teams.



Multi-tiered System of Supports
(MTSS)




www.educatorstechnology.co

If'you change
the way you look
at things, the
things you look
at change.

MTSS Paradigm Shift

Prevention/instruction for
all students

Intervention for
a few students

Identifying which students
need help

Identifying what help
each student needs

Intentional design and redesign
of services and supports
matched to needs of students

Using the programs and
people available

Image adapted from Istation, Erom RTI to MTSS Building_Your Inte ntion Team



Supporting all
students needs using
evidence based
practices

MTSS =g= Special Education

Referral for Special

* - X . < Education Services
Why Tier 3 support is not synonymous with special education

Just because a student is receiving Tier 3 support doesn’t mean the student has a learning disability or
requires special education services. Some students with disabilities may not need Tier 3 support at all,
while other students without disabilities may benefit from intensive Tier 3 services.

level of supports can be, or in some cases should be, special education.’

-Zumeta Edmonds


https://www.edweek.org/teaching-learning/mtss-what-is-a-multi-tiered-system-of-supports/2023/10

The MTSS framework consists of five fundamental components
that work together for successful implementation:

1. An Infrastructure that provides a system in which people can work effectively
and efficiently.

2. Family and community engagement that promotes authentic collaboration to
support common values and equitable outcomes.

3. Multi-layered practices and supports that match intensity of services to level of
student need.

4. Assessment tools with which to accurately and reliably collect information that
aids decision making.

5. Data-based decision-making practices that consider the unique experiences of
every population and drive continual improvement.






1. An Infrastructure that provides a system in which people
can work effectively and efficiently.

e Strong Leadership
e Strong Team
e Capacity Building Infrastructure

e Universal data review process



Let’s Reflect on Infrastructure:

Strong Team
o Have we determined who needs to be there?
o Does each team member understands their purpose, role, and
responsibilities?
Capacity Building Infrastructure
o Do we have regularly scheduled meetings?
Do we have processes and procedures in place for communication
and collaboration within the SST and to all building staff?
o Do we have a process for teachers/staff to bring concerns to SST?
Universal data review process
o Do we have a process to look at building wide, grade level, and
classroom data established?
o Isit part of the SST meeting or a separate piece of your processes?





https://www.menti.com/al3ad29u1ho6



http://www.youtube.com/watch?v=40tPuU6jrgQ

2. Family and community engagement that promotes
authentic collaboration to support common values and
equitable outcomes.

e Plan to share MTSS process to support all students
with all families.

e Process to share how
interventions can support
individual students to their

“Families and Schools - Perfect Partners

famlly for Student Success”




Let’s Reflect on Family & Community
Engagement:

e Share with all families
o How do families in your district receive information about the
MTSS process in your district?
o Do staff members know, and have necessary resources, to answer
families questions?

e Share with individual families
o Do we have a consistent procedure to communicate with families
when staff have concerns about students and want to begin formal
interventions?
o Do families know the process and/or resources available for their
student if they have concerns?





https://www.menti.com/al3ad29u1ho6



http://www.youtube.com/watch?v=40tPuU6jrgQ

3. Multi-layered practices and supports that match intensity
of services to level of student need.

e Multiple tiers of instruction, intervention,and support
that includes learning standards and behavioral

expectations.

e Problem Solving Process



The multi-level prevention
Rl \What is Multi-Level Prevention System?
and support to address

More intensive than Tier 2
student need.

Individualized to address student need through an
iterative manner
Aligned with core instruction on a case-by-case basis
« Optimal group size based on student need
« Led by well-trained staff

Standardized and evidence-based intervention

Complements Tier 1/core instruction

In addition to Tier 1/core instruction H

Led by staff trained on the intervention T I er 3
Optimal group size and dosage Intensive supports provided to

3-5% of students.
Vertical and horizontal alignment of lesson objectives among

classrooms and from one grade-level to the next
Effective implementation of research based curriculum
Data-driven differentiated instruction ~
Enrichment opportunities Tler 2
Standards-based instruction e
5 Targeted supports provided to
10-15% of students.

Tier 1 LT
e L ey y Y

students.

; AI R Center on Visit mtssdsuccess.org to learn more Copyright © 2023 American Institutes for Research®
e Multi-Tiered System of Supports Follow us @MTSSCenter Allrights reserved




A Essential Features of Tier 1

1. Materials and strategies are
research-based, including for
subgroups.

3. Instruction is accessible to
all students and is
differentiated for students on,
below, and above grade-level.

5. Core curriculum is aligned
with state standards.

2. Teaching and learning
objectives are articulated within
and among grade levels.

4. Data are used well to address
students' needs, including
evaluating the health of Tier 1.

6. Includes enrichment for
students exceeding benchmark.

Tier 1 includes high-quality, schoolwide academic,
social, emotional, and behavioral programming and
supports designed to meet the needs of all students.
For academics, students receive high-quality instruction
with a research-based curriculum. For social,
emotional, and behavioral needs, students receive
instruction on schoolwide expectations or norms, as
well as instruction on social-emotional competencies.

Does your Tier 1 address academic, social,
emotional, and behavioral needs of students?
How much time is devoted to Tier 1?

Are the materials evidence-based?

Is the instruction evidence-based?

Resources to Support Tier 1:

Meeting Needs of
Students with

-

Instmuction at Tier 1

; AIR Center on

Multi-Tiered System of Supports

Visit mtssdsuccess.org to learn more
Follow us @ MISSCenter

opyright € 2023 American Insti




1. Delivery and design is
standardized.

Are you on the
right path?

7. Increased family involvement
and communication
relative to Tier 1.

Center on
Multi-Tiered System of Supports

$AIR

2. Uses an

evidence-based intervention

or evidence-based
practices with fidelity.

@

3. Prioritized for 15-20%
of student population.

10 Essential
Features of Tier 2

LAt Tier 2, schools provide small group, standardized

academic, social, emotional, and behavioral supports

using validated intervention programs.

-

8. Regular
monitoring of progress
(i.e., monthly, weekly).

Visit mtss4success.org to learn more

9. Increased practice
and feedback on targeted skills
relative to Tier 1.

4. Delivered by adequately
trained staff.

5. Provided in addition to
Tier 1 core programming.

6. Group size as designed by
developer, but typically
3-7 students.

10. Frequency and duration of
sessions, and length of
intervention defined by
developer.

nerican institutes for Resea . AN rig




A

- . ®
Essential Features of Tier 3
A

Tier 3 is individualized and

intensive intervention designed

to help students with severe

and persistent academic, social,

emotional, and/or behavioral

needs, including students with

disabilities. It is a data-driven
process characterized by
increased intensity and
individualization of supports.

Resources:
National Centeron
Intensive Intervention
PROGRESS Center

Institute for Education
Sciences Practice Guide
Measuring fidelity.

Multi-Tiered System of Supports

; AIR Center on

1. Prioritized for 3-5%
of the student population
identified as most at-risk.

4. Provided by
adequately trained staff

with applicable background.

7.0ngoing
family communication
and engagement.

2. Interventions are
individualized and adapted to
address the student's
data-based needs

5. Group size is optimal and
based on age and needs of
students.

8. Progress monitoring
occurs weekly followed
by regular teaming.

Visit mtss4success.org to learn more

Follow us @MTSSCenter

Copyright ® 2023 American Institutes for Research®.

//7\‘ Fi
‘\!ﬂ @MTSSCenter

3. Interventions are
more intensive than Tier 2 by
using the taxonomy of
intervention intensity.

6. Aligned with Tier 1
on a case-by-case basis.

Click here to use

the Taxonomy of
Intervention Intensity
to individualize your
interventions!

Allrights reserved.




Let’s Reflect on Multi-layered Practices:

e Multiple tiers of instruction, intervention, and support
o Standards-based instruction, enrichment opportunities,
data-driven differentiated instruction, research based curriculum,
alignment of learning objectives from grade to grade?
o Tier 2 and Tier 3 interventions complement Tier 1 and are
in addition to quality core instruction?

e Problem solving process
o Do we have a consistent procedure?
m Define problem or goal
m Analyze the problem and relevant data
m Implement an intervention plan
m Evaluate the intervention for effectiveness





https://www.menti.com/altkwcjb4sne



http://www.youtube.com/watch?v=40tPuU6jrgQ

4. Assessment tools with which to accurately and reliably
collect information that aids decision making.

Types of Assessments

Additional

Universal Screener

ucation wit
um and evids

Grade Level Core Assessments

% -includ gh i

Progress Monitoring Intervention & Support Services

- e quency d n




Components of a Balanced, Comprehensive, and Equitable Assessment System

Assessmaent 15 thy gathering

are designec wide information about student lea«ni
ment information differ at each level of the educational system {classroom, district/s
the stakeholders using the information. The

uses, Together, informat

Primary Purpose Key:

€3 Inform immediate next steps in learring for
te.

hers and studer

B Measure individual student schisvemant

Classroom

va

A Formative Assessment Process
Ongoing, during learning

s no single asse

each layer sho

Teachers use evidence during lessons to
guide Foedback and next staps in learning

Students use avidence during peer
| feedback, self-assessment, and discourse

+ Shows avidance of learming as it Is develasing
+ Both teachars and students use evidence 1o
inform next sseps in learming

B Formal Classroom Assessments
Weekly, monthly

Classroom summative assessments,
curriculum-embedded assessments

+ Evidence of retained leaening across a few
related lessons or 2 group of lessons o
standards over a paried of learning

* Mast usaful to teschers, students, and thair
famites as evidence of what 2 szudent has
recantly Iearned; gren during » pase
learning and may contribute to grades

escribe the learnin

a particular purpose.

csions, Assessments
sses and use:

, and state) and for

ssment that can be used to support all purposes and

ards

rard planning

Pragram ard policy evsiustion
Qo Irdic sudents who may read addi

District/School

[E) interim/Benchmark
1;%:. 2-3 times per year

Benchmark, '
common assessmants

+ Evidance of retanad learming
atvarkous benchmarks
throughaut the pear ar
pregrass In spocific skill
Mant usaful to groups of
teachers and schocl leaders
fer entifying concerns er
sllocating resources

-{*f; Screening and
Inter on
< Assessments
As needed
l
Diagnestic assessment,
univarsal screener, and
progress menitoring

Evidance of student strengths
and neads in specific siill areas
ta inform instructional
spperts

Mest usaful 10 inform targered
rstruetion and interventon in
spacific skil areas

State

@ Standardized
Summative

@ Assessment
1 time per yea
after bearning

State summative
assessments

(.3, MCA,
ACCESS for ELL)

Summarized evidence of
retained learning of the
standsrds

Mast usaful o school and
Guzrict leadars as one giece
of information 1o evaluate
curricubam and peogram
slignment to standacds and
10 evaure al students have
secens tarigorous,
standards-based content

Assessment Literacy




Let’'s Reflect on Assessment:

Four Essential Components (Do we have each implemented?)
e Screening
e Progress Monitoring
e Multi-level prevention system
e Data-based decision making
Assessments (Do all staff know)
e What assessments are used?
Why?
Who?
When?
Purpose of each?






https://www.menti.com/altkwcjb4sne

5. Data-based decision-making practices that consider the
unique experiences of every population and drive
continual improvement.

e (lear process for moving between tiers
e Accessible data system

e Implemented with fidelity



http://www.youtube.com/watch?v=7hNk4mwxjX8

Data-based decision making is

the use of data to make What is Data-Based Decision Making?

decisions that benefit students. f
It oceurs at all levels of MTSS Itincludes a clear process for movement between the tiers, an

implementation, from individual accessible data system that graphs data, and use of data-
students to the district level. based decision rules implemented with fidelity. Explore our

MISS Fidelity of Implementation Rubric to learn more!
Be sure you have the
right teams by using our
Jeams Tip Sheet!
Data System

Avoid being "data rich, [I] Can users document and access

information poor" by e i i - ?
watching this webinar! De cision- individual student-level data?

Is the process data-driven?

Making Process @

Are data entered in a

Responsiveness e timely manner?

Are decisions about lj
responsiveness based on reliable &
and valid data that reflect

progress toward key goals? Is there a broad base of key

personnel involved? Are data represented

graphically?
¢¢°

What is
Are decision-making criteria Is the process operationalized Is there a process for setting
Data-Based : ; i :
Decisi implemented accurately? with clear decision rules? and evaluating goals?
ecision
Making? —~ Center on Visit mtssdsuccess.org to learn more Copyright © 2023 American Ihstitutes for Research®

Multi-Tiered System of Supports Follow us @MTSSCenter All rights reserved



https://mtss4success.org/sites/default/files/2023-05/what-is-dbdm.pdf
https://mtss4success.org/sites/default/files/2023-05/what-is-dbdm.pdf
https://mtss4success.org/sites/default/files/2023-05/what-is-dbdm.pdf
https://mtss4success.org/sites/default/files/2023-05/what-is-dbdm.pdf
https://mtss4success.org/sites/default/files/2023-05/what-is-dbdm.pdf

Resources to Support Problem Analysis:
Measuring Educationally Relevant
and Alterable Variables

®©® 6

Instruction

4

Curriculum

4

Environment

3

Measure the variables listed below under each domain for how they the learner:

Use of high=leverage
practices

Opportunities to respond
Corrective feedback
Explicitness
Engagement strategies
Culturally relevant

High-Leverage Practices
i jon from
PROGRESS Center
Taxonomy from NCII
* Explicit instruction from Dr.
Archer
Measuring opportunities to

Match to learner's need
Task difficulty in relation
to background knowledge
Scope and sequence

Skill mastery along the
instructional hierarchy

Literacy lesson plans from
NCII

e Lead 4 Literacy

Instructional hierarchy
Conducting_error analysis

4

Clearly taught
expectations

Use of acknowledgment
Positive interactions
Predictable routines
Supportive discipline

Belonging_in the classroom
(PROGRESS Center)
Modules on behavioral
support from NCII
Classroom management.
self-assessment

&

9

* Is the instruction high-quality
and evidence-based?

¢ Is the curriculum accessible
and matched to the student's
current skills?

Key Questions:
* Is the environment positive
and conducive to learning?
* Are there learner
characteristics to consider?

Key Questions:

Learner(s)

Mott Torod A AIR Visit mtss4success.org to learn more
System o Supports. @ 3 @MTSSCenter




Checking for Risk

- Who is not currently meeting grade level
expectation?
- Who is at risk of falling behind grade lwel?
- Which students are making expected

- What are the implications for core?
- Is there a need for Tier 1 intervention?
- How can this data help in planning whole
group and small group instruction?

MTSS Data-Driven Decision Making and Information Flow Chart

- What do we want all students to know, understand, and be able to do?
When do want them to have learned it?
. - How will we know if they know and can do it?
-How will we scaffold so that all students can engage in core/ grade level mstmcnon’
- How will we differentiate for those who haven't learned it or already know it?

vocabulary are being taught/reviewed In core?
-What standards, skills, strategies, content, and

| -What standards, skills, strategies, content,and '

A

Diagnostic Assessment-
Gathering Information and

Decision Making

Tier 2/3 Intervention |

7

-What are the student’s need
gaps in learning, or ¢

n‘m"ur the student ru.;d 5)?

", %

-How Is each s

-What progress s e

-What progress monitori

aligns with the interve

. vocabulary are being taught/reviewed in
intervention, special education, and other
support services?

sum— / - Who is not currently meeting grade level \

P> - Who is at risk of falling below?

udent making
stion?

within the ir

Student Support Services
(SpEd, EL)

-What is each student’s [EP / language
goal(s)?
-What are the student’s adaptations /
accommodations for core?

thelr support services?
- What progress is each student making
within their service?

(nﬂ)sammmmmmm@
of Students and Evaluating Effectiveness of
Programming

-Who (in addition) needs a Tier2 or 3
intervention?

-What progress s each student making in their
intervention, special education, andfor other
support services?

-What impact is the intervention and for support
service having on each student in core?
-Who can move out of intervention?

-Who is / isn't meeting their IEP / language
oals?

- What changes need to be made?
’ A /
- How Is each student responding to <_/

Winter Screener Data-Dive-

' Checking the Progress and Growth of
AllStudents and

| Evaluating the Effectiveness of Core

expectation?

- Which students are making expected,
accelerated, ar flat growth?

-What additional information/data do we have
that confirms or contradicts this screener data?
- What is the impact of the current curriculum
and instructional practices of Tier 2/3 program
and support services an the students receiving

- What is the impact of current core \
curriculum and instructional practices on
all students?
- What are the implications for core?
- Is there a need for Tier 1 intervention?
- How can this data help in planning
whole group and small group
instruction? j

- Which students need to move :
. forward in the referral process? |
- What progress monitoring data |
have we collected to show the
need?
- What additional data /
information do we need to

lly move forward In the
process?




Universal Screener:

Universal Screeners are used...

to identify the students who may not be making adequate progress towards grad

xpectations and those who may be at risk for
ning difficulties when provided a

general education with standards-based curriculum and evidence-based instri

igh-lzvel data point to 3ssess the effectivensss of cors and instructionzl programming

ional practices

CORE Standards-Aligned, Grade-Level Formative & Summative Assessments
Core Assessments are used to...
Formative Assessments:

® identfy specific area|s) of need & support towards
® plan, modify, and/or diffe

grad

ntiate instruction, intervention, curriculum choices, and/or environment in the Cor
Summative Assessments:
® =valuaste student l2arning, skill acquisition, 2nd academic achievemant of grade-ls

e-level standards or ex
® monitor the effectivenass of core curriculum and instructionz| practices

Diagnostic Assessments

Diagnostics Assessments are ...

® are given to understand the causes for student performance and to identify specific area(s) of need.

e used to plan, modify, and/or differantiate instr

tion, intervention, curriculum choices, and/or environment in Tier 2
orTier 3 intervention and/or spe ed students support servi

Progress Monitoring Assessments

Progress Monitoring Assessments are ...

ention [ support services in order to determine
mazking adequate progress and to measure the rate of student

® given at regular intervals to monitor student’s responses to interv
whether 2 student raceiving intervention [/ service is

prog
.

ntion / support service




Let's Reflect on Data-driven Decisions:

Clear process for moving between tiers

o Where are you at in this process?

o How do you communicate with staff?
o How do staff communicate with SST?

Accessible data system
o What are you using?

o Do staff know and understand?

Implemented with fidelity





https://www.menti.com/albvw8e9e239
https://www.menti.com/albvw8e9e239



http://www.youtube.com/watch?v=40tPuU6jrgQ



http://www.youtube.com/watch?v=u_BcMXgws6Y

When do | use the Taxonomy of

What is the Taxonomy of : :
Intervention Intensity?

Intervention Intensity?

. " rere T ven dimensi h nom /ention Intensi
The Taxonomy of Intervention Intensity* was developed based on existing research to support he seven dimensions of the Taxonomy of Intervention Intensity  DBI Process
can help educators make informed, systematic decisions in the

educators in evaluati'ng and building intervention intensity and poqsideripg the integrgted context of the data-based individualization (DBI) process. DB is Taxonomy
academic and behavioral supports needed by many students with intensive needs. It includes a research-based process for individualizing and intensifying Dimensions
seven dimensions that help you to answer the following questions: interventions through the systematic use of assessment data, Strength

validated interventions, and research-based adaptation > Dosage

: : S A strategies. The Taxonomy can help educators: ~ 3
Does evidence suggest the intervention is expected to lead to improved outcomes Alignment

(strength)? Attention to Transfer
m Evaluate current Comprehensiveness

Will the group size, duration, structure, and frequency provide sufficient opportunities —_ interventions e

Academic Support
to respond (dosage)? Already have an intervention? Use the 7. Individualization

dimensions of the Taxonomy to evaluate
Does the intervention match the student's identified needs (alignment)? its strengths and limitations for your
target population.
Does it assist the student in generalizing the learned skills to general education or

. . .
other tasks (attention to transfer)? Intensify the intervention _)

) o o ) | | ) . Even the best intervention is not
Does the intervention include elements of explicit instruction (comprehensiveness)? Q Select a new intervention effective for every student. Need to H
intensify your intervention? The :
Looking for a new intervention? Rating dimensions of the Taxonomy in
A the dimensions of potential
?
successful (behavioral support)? interventions can help educators

Can the intervention be easily integrated into academic instruction (academic compare their strengths and
suppon)? limitations to support selection.

Does the student have opportunities to develop the behavior skills necessary to be
combination with student data and

teacher expertise can help guide the
adaptations or intensification of the
intervention over time.

Can the intervention be individualized with a data-based process to meet student
needs (individualization)?

Learn more about the Taxonomy of Intervention Intensity and find resources to support implementation

https://intensiveintervention.org/taxonomy-intervention-intensity ” . .
Interested in learning more about what NCII has to offer? Connect with us!

The Taxonomy of Intervention Intensity* was_anaptedfrom Fuchs, L. S., Fuchs, D., & Malone, A. S. (2017). The Taxonomy of Intervention Visit wyrvrinte eintervention.org to leam more
Intensity. TEACHING Exceptional Children, 50(1), 35-43. The National Center on Intensive Intervention in coordination with a technical National Center on ==
wiorking group of experts has refined and expanded the Taxonomy to incorporate considerations for both academics and behavior and INTENSIVE INTERVENTION B3 Contactusat NCllzairorg
lessons learned from implementation in the field g s '
Connect with us at 5 TheNCIl




National Center on Taxonomy of Intervention
INTENSIVE INTERVENTION

at American Institutes for Researc! I nte n Sity: ACad e m iCS

The Taxonomy of Intervention Intensity® was developed based on existing research to support educators in
evaluating and building intervention intensity.

1 Dimensions* Description

| Strength How well the program works for students with intensive intervention needs, expressed in terms of effect sizes. Effect sizes
of above .25 indicate an intervention has value in improving outcomes. Effect sizes of 0.35 to 0.40 are moderate; effect
sizes of 0.50 or larger are strong (preferred).

’ Dosage The number of opportunities a student has to respond and receive corrective feedback. It refers to the size of the
1 instructional group, the number of minutes each session lasts, and the number of sessions provided per week.

" Alignment | How well the program (a) addresses the target student’s full set of academic skill deficits, (b) does not address skills the
| target student has already mastered (extraneous skills for that student), and (c) incorporates a meaningful focus on grade-
‘ appropriate curricular standards.

| Attention to transfer | The extent to which an intervention is designed to help students (a) transfer the skills they learn to other formats and
| contexts and (b) realize connections between mastered and related skills.

Comprehensiveness | The number of explicit instruction principles the intervention incorporates (e.g., providing explanations in simple, direct
language; modeling efficient solution strategies instead of expecting students to discover strategies on their own; providing
practice so students use the strategies to generate many correct responses; and incorporating systematic cumulative
review).

Behavioral support The extent to which the program incorporates (a) self-regulation and executive function components and (b) behavioral
principles to minimize nonproductive behavior.

Individualization A validated, data-based process for individualizing intervention, in which the educator systematically adjusts the
intervention over time, in response to ongoing progress monitoring data, to address the student’s complex learning needs.

*Fuchs, LS, Fuchs, D. & Malone, A.S. (2017). The Taxonomy of Intervention Intensity. TEACHING Exceptional Children, 50(1), 35-43.

This document was developed under U.S. Department of Education, Office of Special Education Programs (OSEP) Grant No. HH326Q160001. Celia Rosenquist is the
OSEP project officer. The views expressed herein do not necessarily represent the positions or policies of the U.S. Department of Education.

WANT TO LEARN MORE? Visit us at www.intensiveintervention.org.



https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf
https://intensiveintervention.org/sites/default/files/Taxonomy-Overview-Handout508.pdf

National Center on Taxonomy of Intervention
INTENSIVE INTERVENTION

at American Institutes for Research Bl I nte n Sity: Be h aVior

The Taxonomy of Intervention Intensity* was developed based on existing research to support educators in
evaluating and building intervention intensity.

7 7o\
()% Dimensions* Description
A4

Strength How well the program works for students with intensive intervention needs, sometimes expressed as a promising or
effective program by a reliable source (e.g., NCIl Tools Charts, WWC).

Dosage The number of opportunities a student has to (a) respond (i.e., practice/demonstrate skill), (b) receive positive feedback
(e.g., praise, tokens, points), (c) exchange for backup reinforcers, and (d) receive corrective feedback.

Alignment How well the program (a) addresses school-wide expectations, (b) addresses classroom/teacher expectations, (c) addresses
student’s skill deficits, (d) matches rewards to student's preferences and/or function of problem behavior, and (e) does not
address extraneous skills.

Attention to transfer | The extent to which an intervention emphasizes how and when a student uses skills across contexts/situations and includes
opportunities to practice using skills across context/situations. The program reinforces the use of skills across
contexts/situations.

Comprehensiveness | The extent to which the intervention includes a plan for (a) teaching appropriate behavior, {b) adjusting antecedent
conditions to prevent problem behavior, (c) reinforcing appropriate behavior, (d) minimizing reinforcement for problem
behavior, (e) fading supports {and supports can be easily faded), (f) monitoring fidelity, (g) working in conjunction with
related services, and (h) communicating with parents.

Academic support The extent to which the program (a) can be easily integrated within context of academic instruction, (b) complements
rather than supplants academic focus, and (¢) includes procedures for reinforcing responses related to academic
achievement (e.g., engagement, work completion).

Individualization A validated, data-based process for individualizing intervention, in which the educator systematically adjusts the
intervention over time, in response to ongoing progress monitoring, to address the student’s complex learning needs.

*Adapted from Fuchs, LS, Fuchs, D. & Malone, A.S. (2017). The Taxonomy of Intervention Intensity. TEACHING Exceptional Children, 50{1), 35-43.

WANT TO LEARN MORE? Visit us at www.intensiveintervention.org.




THERE AR e
SHORTCUTS TO

ANY PLACE ¢
WORTH GOING  *

BEVERLY STILLS
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LEARNING CENTER *This form pertains to K-12 students only.

8. Indicate Area(s) of Concern: Check all that apply If needed, intervention resources are available in the MTSS
Intervention Bank, or you may choose an alternate Scientific Research Based Intervention (SRBI).

\;5 M@’i&i@nﬁ Multi-tiered System of Supports (MTSS) Student Success Team

| Part 1: Team Discussion

« This form is intended to be a guide to have meaningful discussions and develop a plan.
« Staff expressing concern should complete the entire form prior to SST meeting.

SST General Education Questionnaire

Reading

[ Phonemic Awareness
O Phonics

[ Reading Fluency

O voabulary

[0 Reading Comprehension
O Oyslexia

[ other:

Math
[ Fact Fluency
[0 Number Operations
[0 Math Word Problems
[ Number Sense
[ Math Concepts
O other:

Student Name: DOB: | Grade: SST Meeting

Date:
District: Serving Scho
Staff Name/Title: Staff Emai

1.C ication Log (use fo document areas of concern, interventions to begin, and referral to MTSS process)

Date & Person Contacted: Method: phone, text, Parent/Guardian Concerns and Feedback
in-person, or email (provide details)

phone

email

email

Speech/Language: Comprehension

[ Listening Comprehension/Receptive Language

[0 Comprehension (understanding directions)
[0 Other:

Writing/Spe!
O writing
[ Spelling
O other:

Speech/Language: Oral Expression
[ Communication (Conversation Skills)
[0 Articulation (sound production)
0 Voice
[ Fluency/Stuttering
[ Vocabulary
[ Grammar
[ sentence Structure
[ Semantics
[ Low Language Development
[0 Other:

2. Please list 2-3 strengths for this student:

3. School History ion: (print and attach report from last 2 years)

Length of time the student has [ Less than 6 months Name of schools attended: (List below)
been in current district: ] 6 months to 1 year
13 years
[ 4+ years

on/Hearing Screening: (NOTE: If student has a recently identij a 30-day
period must be i before the intervention process can proceed.)

Emotional (Social Emotional)

O Anxiety

[J Depression

O Mild Internalizing Concerns
[0 social Skills/Peer Relationships
O Transitions

[0 Communication

O other:

Behavior
[ Inattention/Hyperactivity
[ Disruptive Behavior
[ Non-Compliance
O Not Following the Rules
O other:

Date of school nurse Date of school nurse
vison screening hearing screening
Vision Results: Hearing Results:

Does student wear glasses? 8 ves ONo
Does student have hearing aids or use assistive hearing technology?
O ves Ono

5. Medical History: (Discuss with school nurse and list any significant conditions and/or results including both physical
and mental health) Notes:

Executive Functioning

[0 Off-task

[0 Orzanization

O Initiating Tasks

[0 Assignment/Work Completion

O Attention/Focus

O seif-Control/impulsivity/Response Inhibition
O other:

Other
[0 Health
[ Outside Diagnosis
O vision
[ Hearing
[ Fine Motor
[0 Gross Motor
[0 Other: {please describe)

6. Is the student receiving any additional school or If yes, please list service(s) and provider(s):
community-based services or support?
Cdves Ono

7. Required data to print, discuss at meeting, and attach:

S.NextSteps | Tobe at SST meeting for students who will receive interventions

Prioritize top 2-3 areas of concern. List intervention to be used and staff responsible for each intervention.
Note: Each intervention should be documented on its own MTSS Part 2: Intervention Data sheet.

Student Demographic summary page

Student

Area of Concern 1: Planned Intervention: Staff Responsible:

Discipline/Behavior Referrals (Past 2 years, as applicable)
Report (Past 2 years, as i

Grades (Past 2 years, as

Universal ark Data used to include Progress itoring graphs (3x per year)

Other academic assessment/data (i.e., running records, writing samples, etc.)

Area of Concern 2. Planned Intervention: Staff Responsible:

Other pertinent documentation and/or data sources: (i.e. mental health evaluation)

Area of Concern 3: Planned Intervention: Staff Responsible
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B N h[ Multi-tiered System of Supports (MTSS) Student Success Team
S @tyi‘ aﬂ “This form pertains to K-12 students only.

RO LEARNING CENTER

Part 2: Interven

A. INUSRVENTION DATA DOCUMENTATION-1 form per intervention for eacl

Progress Monitoring Data

Minimum of 1 x week
for academic
Minimum of 3 x week
for behavior

Collected on
Intervention Data
Graphed by hand
and/or excel or other
resource

For program-based
interventions, data &
graph may be printed
and attached to this
form. Example: FAST



Interventions & Progress Monitoring

1. How do we gquantify the current level in the area of

concerne
2. Whatis the goale
a. Increase a skill/behavior - KEEPIT -
b. Decrease a negative behavior
3. Choose intervention g ‘E
4. How do you progress Monitore N omi i
a. KISS %“T t@mﬁwarﬂ“

b. Tools: Method used to quantify the original
need could be one option



U S e d O -I-O fro I I l 7 4 Multi-tiered System of Supports (MTSS) Student Success Team

*This form pertains to K-12 students only

slislelanie
O nSWe r .I.h ese Student Name: .

q U e S -I- i O n S G n d 2:!:::::.:‘:: :»week cycle of Intervention #1

d e _I_e rm i n e Intervention: (name/description)

next steps

Intervention completed by: (name of staff/position) Intervention completed by: (name of staff/position)

What does data show? (Based on progress monitoring What does data show? (Based on progress monitoring
graph, is student making growth toward goal?) graph, is student making growth toward goal?)

What doesdata show? (Based on progress monitoring What does data show? (Based on progress monitoring
graph, is student making growth toward grade level graph, is student making growth toward grade level
standards?) standards?)

Teacher Feedback/Observation: Teacher Feedback/Observation:

Round 1 Student Success Team Decision Round 2 Student Success Team Dedision
1. Student is making adequate progress. 1. Student is making adequate progress.
Move to watchlist to monitor progress. Move to watchlist to monitor progress.
Interventions may continue. Interventions may continue.
2. Studentis not making adequate progress. Student is not making adequate progress.
Proceed with 2* round of interventions using Proceed with optional 3rd round of
@ new intervention to address area of interventions using @ new intervention to
concern. address area of concern.

List new intervention: Staff Responsible: Listnew intervention: Staff Responsible:
saription) (name/description)

3. Other: (please ist) 3. Other: (please list)




Multi-tiered System of Supports (MTSS) Student Success Team

Northian

LEARNING CENTER *This form pertains to K-12 students only

Other Factors

1. The student’s family has moved more than once during the current school year of has a pattern of moving at least

once a year over several years.

The student’s previous education has been sporadic, limited, or very different from the current school.

The student’s primary caregiver has changed within the last year.

Part 4: Referral for Special Education Evaluation

The student has recently experienced a crisis or trauma

A. Student Demographics

The student expresses or displays a sense of stress, anxiety, or isolation.

6. None of the above apply to this student.

Student Name: I MARSS #: | DOB: Age: [ Grade:

E. Areas of Concern (check ALL that apply)

Academic Skills

Performance/Work Production

Gender: Race/Ethnicit Resident Providing Providing
District: District: School:

Parent/Guardian Name:

Parent/Guardian Emai

B. Staff Information

Date Referral Sent: Name of Referring Staff

Staff Member: Email:

Additional staff who know student well to assist in referral process. (including classroom teacher if different from referring staff)

Staff Name: Staff Email: Staff Name: Staff Email:

C. Additional Information needed for ion Planning

Does student have a 504 plan?

Has this student repeated a grade(s)?

[ Basic reading skills [i.., Phonics)

[ reading Fluency/Low Words Correct Per Minute

[0] Reading Comprehension

[ pifficuity Recalling Vocabulary/Concepts

[ sasic Math skills

[math Facts

[Math calculations

[JMath Concepts/Problem Solving

Dspelling

] written Expression (ideas; grammar; mechanics)

[0 Handwriting skills (legibility; fine motor control)

[ istening skilis (e.g. recall; muiti-step directions, comprehension of
verbal information)

[ oral Language (if checked, please also check appropriate boxes in
communication area in part )

Cother

[ attention

O organization

[ Study skills

[ timited Endurance

[J Task Initiation

[ Task completion

[] vimited Physical strength
[0 attendance

[ Fatigue

[ Difficuity Concentrating
[ Planning and/or Sequencing Information
[ other

Educational History: (Work with special education staff and check all that apply)
[ student has received MTSS intervention.
[ student has previously been referred to Special Education.
[ Student has had a special education evaluation in this district, another district, or another state.

Behavior

Other

[ student is currently receiving special services. (i.e. speech)

Services currently or previously received: (check all that apply)

[Tutoring [JADAPT/Counseling [] Occupational Therapy ] Physical Therapy  []Speech/Language
OTitle | [Joutside Counseling [ Other:

Describe ication Skills: [] rbal ] AFew Words [JPhrase Speech [ Halting Speech
[ Articulation Errors  []Poor Grammar [ Difficulty Conveying Thoughts/ideas  [] Slow Verbal Response Time
[ pifficuity Back [J Fluent Speech [ AsL [ other:

If student is non-verbal or physically impaired, how do they functionally communicate their

[Jverbally aggressive
[ rhysically Aggressive
[ pisruptive

[ non-compliant

[ Frequent Blurting Out
[JHyperactive/impulsive

[ pisordered Thoughts (e.g., irrational, incoherent)

0] Atypical Behavior (e.g., delusional, extremely odd actions, seff-
injury) Describe:

[Oother:

LT Fine Motor skills (e.g., buttons, tying, using scissors, handwriting,
keyboarding)

[0 Gross Motor skills
Low Cognitive Ability
Communication skills

[ paily & independent Living Skills

[ social & interpersonal skills
Difficuity with Changes in Routine

[ oifficuity with Transitions

[ oifficuity Making Friends

[ social Naivete or vuinerability

[ other

[Isigning/Gestures [ Picture Board _[ITechnology (describe:) [JOther: (describe)

D. NLC Socio-Cultural Checklist (Must be completed; check all that apply)

Race/Culture
1. The student is racially different from the majority of peers and staff in this school.

Please Share Additional Concerns and Important Information Here (e.g. other test data, teacher/student interactions, office
discipline referrals, student’s own concerns, needed accommodations)

2. The student’s family participates regularly in events within their race/cultural group and/or the family is an enrolled
member of a recognized American Indian tribe.

Attach the following

from MTSS Student Support Process

Part 1: Discuss Form including all supplemental data

The student seldom interacts with peers or staff of other racial/cultural backgrounds or has poor relations with peers
and staff of other racial/cuitural backgrounds.

Part 2: Intervention Data

Part 3: Team Data Review

The student recently moved from another town, city, district, or state.

Any Community based Medical Evaluation(s) and/or Mental Health Diagnostic Assessments

None of the above apply to this student.

M

There is a language, dialect, or communication style other than standard English spoken by the family members in the
student’s home.

Special Education Case Manager Name:

Case Mgr. Email-

The student has a language, dialect, or communication style other than standard English.

Name:

Student Success Team Chairperson: Signature:

None of the above apply to this student.

00l O] OO0 ol o|jg

Building Administrator Name:

Signature:

Note: if Student has an ADHD diagnosis, DSM-V form from Sped forms is required




Team Building & Collaboration

1. Where is your team in the whole child MTSS
process?

2. Where is your building/team going?
3. What are your next steps?

4. What supports and resources do you need?





http://www.youtube.com/watch?v=40tPuU6jrgQ

MTSS Student Support Team Process Guide

NLC Website

Multi-Tiered Svstems of

Support (MTSS) Student
Support Process

Resource Guide

for Student Success Teams



https://docs.google.com/document/d/1_6irhsgVzDKyHiU6O_cNGUBCzI_mGds4Cc-inkhP33M/edit
https://www.northlandsped.org/

Resources

« AIR Essential Components of MTSS Infographic Collection

o What is the taxonomy of Intervention Intensity?

o What is the Taxonomy of Intervention Intensity and when do I use it?
« NCII: Data Rich, Information Poor?
« NLC Intervention Bank

o Teacher’s Encyclopedia of Behavior Management 100+ Problems/500+ Plans

« CAREI Center for Applied Research and Educational Improvement
« Testingi23 Minnesota Data and Assessment Literacy

« NLC MTSS Resource Guide for Student Success Teams

« School Psychologists, CEIS Coordinator, NLC Coordinators and Assistant Directors



https://mtss4success.org/resource/essential-components-mtss-infographic-collection
https://intensiveintervention.org/implementation-intervention/taxonomy-intervention-intensity?overridden_route_name=entity.node.canonical&base_route_name=entity.node.canonical&page_manager_page=node_view&page_manager_page_variant=node_view-panels_variant-3&page_manager_page_variant_weight=-4
https://intensiveintervention.org/sites/default/files/What_When_Taxonomy_Handout_508.pdf
https://intensiveintervention.org/resource/data-rich-information-poor-making-sense-progress-monitoring-data-guide-intervention
https://ancorapublishing.com/downloads/
https://testing123.education.mn.gov/test/get/learn/
https://testing123.education.mn.gov/test/get/learn/
https://docs.google.com/document/d/1hzeyIeV6cbrWQ11pEdMBYUoVV1T4pnIl/edit#heading=h.gjdgxs
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https://www.menti.com/albvw8e9e239
https://www.menti.com/albvw8e9e239

Survey/CEUs:



https://drive.google.com/file/d/1-XJ2zWAV39F8gyBO6mJaUfeJjNmK9ELQ/view?usp=sharing
https://docs.google.com/forms/d/1fkX_UkRvT-aOc60DYj1BsFZbQpPRM934KDODeD4kOgA/edit

